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I. Introduction

The increased learning and behavior problems that
are being encountered by educators in our schools are
the result of the changing nature of our society. We
are seeing an increase of students being referred to
as “At-Risk” as well as an increase in the day-to-day
problems encountered by the students we refer to as
“typical” or “average.”

By anyone’s perception, it must be recognized
that the number of students we consider in need of
intervention in our schools is increasing at an alarm-
ing pace. In 2004, the poverty rate rose to 12.7%
from 12.5% in 2003, indicating that 1.1 million more
Americans live at the poverty level. More than 13
million U.S. youngsters, nearly 18% of all children
under the age of 18, are poor. They account for 35%
of the poor population (U.S. Bureau of the Census,
2004). In our country, families with children rep-
resent the fastest growing segment of the homeless
population, constituting approximately 40% of the
people who became homeless (Shinn and Weitzman,
1996). Reports issued in the mid-1980s indicated that
an estimated 50% of homeless children and youth
were not attending school regularly. In response to
these findings, Congress passed the McKinney Act in
1987 (Duffield, 1997). Significant improvement has
been documented in school access and enrollment:
approximately 86% of homeless children and youth
now attend school regularly (Anderson, Janger, &
Panton, 1995).

At least half of all the children in our schools are
faced with divorce or separation before they are 18
years of age. Between 1970 and 1996, the propor-
tion of children under 18 years of age living with one
parent grew from 12% to 28% and about 4% did not
live with either parent (U.S. Bureau of the Census,
1996). Approximately 3 million child abuse reports
are received by local child protective services (CPS)
agencies each year (U.S. Department of Health and
Human Services, 1998). Every year about 1.3 million
8th through 12th grade students drop out of school
nationwide (Dropouts a Drain, 2005). Only 70% of
all students in public high schools graduate. Of those
that graduate, only 32% leave high school qualified
to attend four-year colleges (Greene & Forster, 2003).
These figures suggest that the student who is consid-
ered “At-Risk” is rapidly leaving the status of minor-
ity and is becoming the majority of students in our
schools.

It would seem an impossibility to define “At-Risk”
in a manner that would satisfy all perceptions of
the “At-Risk” dilemma. It is certain that “At-Risk”
means different things to different people. To the
teacher, “At-Risk” may mean the student is “At-Risk”
for failure which will result in retention at the end of
the year. To the social worker, “At-Risk” may mean
that an abused child is “At-Risk” for becoming an
abusive parent. To a social or economic analyst, an
“At-Risk” child is one who is born out of wedlock,
grows up in poverty, and is likely to repeat the cycle.

For many of our students, the six hours a day at
school are the best hours of the day to develop the im-
proved self-esteem that comes from succeeding both
behaviorally and academically. For many students

who are left to the influences of a troubled society and
troubled parents, school in general, and our teachers
in particular, are those students’ last best hope for
learning appropriate behavior. A positive interven-
tion program designed to teach students more appro-
priate behavior to better ensure their success as youth
and adults is a must in today’s schools.

Teachers need the skills to help our students learn
more appropriate behavior and our students need
to become more responsible, more self-controlled,
and more successful in their behavior and academic
school experiences. Students must know what
behavior is necessary and the positive and negative
consequences which will follow in order that they
may make responsible decisions. In this respect, the
following positive intervention strategies are designed
to teach students the behaviors they need in order to
be in control of the consequences in their lives rather
than victims of their own behaviors and the conse-
quences which follow. Students must learn what is
best for them, which makes them responsible and puts
them in charge of their own future.

The Teacher’s Resource Guide was developed in
response to requests for intervention strategies for the
most common learning and behavior problems en-
countered by educators in their classrooms in order to
meet the needs of today’s students. The intervention
strategies listed for the learning and behavior prob-
lems identified in the manual are those that education
personnel have found most effective with the student
who is in need of more success in general educa-
tion classrooms. A wide variety of interventions are
provided for each learning and behavior problem
contained in the manual. The variety of interventions
allows the educators involved in teaching to choose
the interventions most likely to contribute to each
individual student’s success. A primary expecta-
tion is that much more consistency of behavioral and
instructional interventions will be attained when the
Teacher’s Resource Guide is used by those educators
working with the student to find a common set of in-
terventions to be used across classrooms and educa-
tional environments in which the student performs.
This consistency of intervention on the part of all
teachers working with the student is likely to mark-
edly enhance student success.

The Teacher’s Resource Guide was developed to
be used:

* Asaresource by educators to assist them in
individualizing instruction and behavioral inter-
ventions for their students.

* Asa guide to assist in the application of the
principles of behavior and teaching prescribed in
teacher education methods courses.

* To enhance the skills of the educator in meeting
the wider variety of learning and behavior needs
of students in general education classrooms.

The concept of identifying the most common
learning and behavior problems and intervention
strategies grew out of years of inservice and teacher
consultation where teachers earnestly asked the ques-
tion over and over again, “What do you do with a
student who . .. ?” It is obvious that our educators
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genuinely want to provide an appropriate learning
and behavioral support program for those students in
need, and the Teacher’s Resource Guide is designed
to provide the necessary intervention strategies to
support their efforts.

This individualized approach for teaching ap-
propriate behavior places an emphasis on the student
learning responsibility for behavior. To do this, the
student must see the relationship of behavior to the
consequence which follows. The student must under-
stand that it is his or her behavior which determines
the consequences and that it is he or she who makes
the consequence occur - not the teacher, the principal,
or the school. In order to accomplish this learning
process, the Teacher’s Resource Guide uses natural/
logical consequences for appropriate as well as inap-
propriate behavior. If work was not complete during
work time, rather than putting the student’s name on
the chalkboard, the student would have to complete
the work during recess or some other recreational
time. By the same token, work completed within
quality expectations and before the end of the re-
quired time would result in the student having the op-
portunity for time to engage in an enjoyable activity
or work with a peer.

Every attempt was made to provide interventions
which are likely to contribute to the most positive
classroom atmosphere. Additionally, the selection
of interventions strategies took into account those
interventions which reflected the positive profession-
alism expected of all educators in our schools. The
intervention strategies included in the guide are those
which have been found to be most consistent with
college and university training programs in teacher
education and tend to greatly enhance the principles
of behavior intervention and individualizing instruc-
tion presented in training programs.

This individualized approach offers teachers vari-
ous ways to work specifically with students who are
“At-Risk” and at the same time maintain a structure
and positive environment for all students. Contained
herein is an individualized program designed to meet
the needs of those students who have previously
slipped between the cracks or, of greater concern,
have simply been punished for their inappropriate
behavior by other intervention programs.

This approach and the collected interventions are
based on the premise that students must learn appro-
priate behavior and that schools must “teach appro-
priate behavior” with the same attention that is given
to subjects such as math, science, and reading. In
today’s society we can no longer debate the question
of who is responsible for the student’s appropriate be-
havior; we as educators can only assume that “teach-
ing appropriate behavior” must become a part of our
curriculum of the future.

Some interventions in this manual apply to most
students and should be considered first in order to
provide a more general approach to problem reduc-
tion. Other interventions are more specific and
should be individually selected for students based
on the appropriateness of the intervention to the
situation.

Lastly, this manual was purposely developed to
create a positive learning environment where students
are primarily rewarded for appropriate behavior,
productivity, and accuracy, as opposed to a punitive

learning environment where students function under
the threat of punishment for infractions of the rules.

The authors’ philosophy of education is, simply. . .
“To do what we can to help each student achieve
the maximum success possible.” This intervention
manual was developed to support this philosophy for
today’s student in our schools.

Thanks go to all those educators across our coun-
try who have shared their knowledge and concerns
for their students’ success. Special thanks to all the
administrators, school psychologists, counselors, spe-
cial educators, and general educators who helped us
gather information so necessary for choosing the most
common learning and behavior problems contained in
the manual. Kathy Wunderlich contributed signifi-
cantly to the writing, organization, and editing of
the Teacher’s Resource Guide and, as always, made
this project both successful and a joy to undertake.
And to Billy, who continues to be an inspiration and
source of hope for those of us working with all those
children who can be so successful if we will just help
them do so; God bless you Bill. Always take care.

SBM
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Washington Times. Article ID: 200508221108090015.

Duffield, B. (1997, July). America’s homeless
children: Will their future be different? Washington,
DC: National Coalition for the Homeless.

Greene, J.P., & Forster, G. Public high school
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States. NY: The Manhattan Institute.

Saluter, A.F., & Lugaila, T.A. (1008). Marital status
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496. Washington, DC: U.S. Bureau of the Census.

Shinn, M., & Weitzman, B. (1996). Homeless Families
are Different. In Baumohl, Jim, ed. Homelessness in
America. Phoenix: Oryx Press, 109-122.

U.S. Bureau of the Census (2004). Income, poverty,
and health insurance coverage in the United States:
2004. Report P60-229. Washington , DC: U.S. Gov-
ernment Printing Office.
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Children’s Bureau. Child maltreatment: 1998: Re-
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neglect data system (NCANDS). Washington, DC:
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I1. Interventions

1 Is disorganized

1. Model organization and appropriate use
of work materials (e.g., putting materials away
before getting others out, having a place for all
materials, maintaining an organized desk area,
following a schedule for the day, etc.).

2. Allow natural consequences to occur
(e.g., work not done during work time must be
made up during recreational time, materials not
maintained will be lost or not serviceable, etc.)
as the result of the student’s inability to organize
or use materials appropriately.

3. Allow the student to finish an activity un-
less it will be disruptive to the schedule.

4. Assess the quality and clarity of direc-
tions, explanations, and instructions given to the
student.

5. Assign a peer to work with the student on
specified activities to make certain the student
has the materials necessary to do the activity.

6. Encourage the student to develop a habit
of asking himself/herself, “Do I have every-
thing?” before leaving the house each morning.

7. Have the student leave necessary materi-
als at specified activity areas.

8. Assist the student in finding a method of
organization that works best for him/her (e.g.,
subject folders, tabbed binder, checklist, etc.).

9. Communicate with parents (e.g., notes
home, phone calls, etc.) to share information
concerning the student’s progress. The parents
may reinforce the student at home for being
organized/prepared for specified activities at
school.

10. Develop monthly calendars to keep track
of important events, due dates, assignments, etc.

11. Do not accept excuses. The student must
understand that, regardless of the reasons, it is
necessary that he/she takes responsibility for not
turning in a math assignment, losing pencils,
etc.

12. Have the student chart the number of
times he/she is organized/prepared for specified
activities.

13. Encourage the student to develop an
awareness of himself/herself and the environ-
ment. Instruct the student to step back and ask
himself/herself, “What materials do I need to
complete this assignment?” “Have [ put my as-
signment in the correct folder?”

14. Have the student list five qualities of an
organized person. Have the student choose one
of those qualities to work on each week for five
weeks.

15. Encourage the student to keep necessary
materials for specified activities together (e.g.,
gym clothes in a gym bag in the car, backpack
with all school-related materials by the door,
etc.).

16. Reduce distracting stimuli (e.g., place
the student on the front row, provide a carrel or
quiet place away from distractions, etc.). This is
used as a means of reducing distracting stimuli
and not as punishment.

17. Encourage the student to manage his/
her daily performance as if he/she were self-
employed. This should increase his/her mo-
tivation to be organized and fulfill his/her
responsibilities.

18. Encourage the student to put items that
should be taken to work/school in a designated
place (e.g., in front of the door, at the bottom of
the stairs, etc.).

19. Choose different people (e.g., counselor,
paraprofessional, peer, etc.) to help the student
maintain organization of assignments, materials,
etc., at school.

20. Provide the student with an appropriate
place to store/secure personal property (e.g.,
desk, locker, closet, etc.). Require the student to
store all property when not in use.
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